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1. Introduction
The concepts of motivation and autonomy are not new in the studies of second language acquisition and foreign language learning. Many applied linguists and language instructors have inquired into the concerns of motivation and/or autonomy to the language learning.
1.1 The Need for Study on Motivation and Autonomy

It is not rare in China that both teachers and students at tertiary level complain that great effort and time are invested but a few results are produced. Meanwhile, English learning witnesses an increasing interest in China driven by the current situation. So it arouses the need for the present study on motivation and autonomy, which is elaborated in the following aspects: social background; English as a foreign language teaching and learning in China. 
1.1.1 Social Background 
With China’s entry into WTO and the trend of globalization, the function of English application in English teaching and learning has been underpinned, since English has been one of the important communicative language tools of the world. It is highlighted especially in Shanghai, the forefront of the international economic and culture exchange. Thus, the importance of English education cannot be overemphasized at this point. Moreover, so-called “information explosion” has increased the quantity of learning that is expected of students. It is apparently less possible for language teachers to explain and/or convey everything to students, who are now supposed to get to know more by themselves. Education is aimed to develop learners’ abilities to think independently and control themselves in learning English so as to provide them with skills and abilities needed for their future independent learning (cited in Wang, 2002). Besides, learners from vocational colleges (VCs) and college-level night schools (CLNSs) are able to get an access to higher education thanks to the popularization of higher education in China. “The rapid increase of the number of people attending educational institutions and the growth of adult education have forced educational authorities to search for alternative means of providing education to individuals with diverse needs, opportunities and preferences” (Benson, 2005, p.18). And the development in educational technology (audio, video, computers and the Internet) makes the mass education possible. 

1.1.2 English as a Foreign Language Teaching in China
In spite of the significant variation in methods of teaching English, the approach to teaching English is still the conventional Grammar-Translation in the classroom. Teachers dominate the class. They are viewed as authority to transfer knowledge. As such, the general model in teaching and learning English in China is teachers’ lectures and students’ note-taking throughout a lesson.

In the last two decades, more and more Chinese foreign language educators and teachers have been trying to introduce “communicative approach” into classroom activities, whereas, overall practice of this teaching method is far from easy. Questions such as whether it is feasible or how to put it into practice remain to be answered. Therefore, as the communicative approach is widely practiced in western countries, it is still at an initial stage in China. In fact, Hu argued that “low effectiveness” is a common issue in English teaching and learning in China (Hu, 2002). The indication from Xu’s investigation into the present situation in English teaching and learning in 27 VCs in Shanghai reveal several problems in two aspects --- matters related to teaching and teachers’ qualification. As illustrated in her investigation, 46% colleges surveyed adopt the communicative approach. And significantly 78% colleges set autonomous learning as an objective for English teaching and learning. But nearly 50% colleges fail to believe the feasibility of practicing autonomy in their colleges (Xu, 2004). As far as adult learners from college-level night schools are concerned, it is claimed that they are less willing to get involved in the communicative activities. In Shanghai, most CLNSs, authorized by certain elite universities employ part-time language teachers and arrange for two-hour face-to-face lessons a week. That is to say, they are more likely to take the responsibility for their own learning. Adult education involves more activities outside the context of formal classroom teaching. 

The specific focus of the instruction and learning of English on the preparation for various levels of examinations --- the college entrance examination, College English Test Band 4, Practical English Test for Colleges (Pretcos) --- may justify what has been undergone in the teaching task of the English course in China.
1.1.3 English as a Foreign Language Learning in China

English is considered as one of the three majors compulsory subjects (the other two being Chinese and mathematics) provided in secondary schools all over China. Since it is generally recognized that a second language and/or a foreign language tend to be more easily and better acquired at an earlier age, English has been an optional subject in elementary schools. More importance is attached to English teaching and learning in tertiary schools across China. The requirement in the syllabus of English for tertiary level suggests learners have achieved sub-advanced proficiency of five skills (reading, writing, speaking, listening and translation) in English learning. Thus, after graduation, undergraduates are supposed to meet the needs for economic construction and social development. It is, however, a commonplace that a majority of English learners turn out “dumb and deaf” in terms of using the foreign language. Thereafter, there is a gap between the desired outcome and the current reality of English learners in formal classroom education. When it comes to English learners in VCs and CLNSs, there are some significant adjustments in the curriculum requirement. The objective of the course is updated from “Practicability as a high priority; Application as a purpose” (1993) to “Practicability as a high priority; Adequacy for application as measurement” (2000) to a revised objective of the curriculum requirement “aimed to meet the social needs and guided by the trend of employment” (2005). In the case of high education for adults, the objective is described as “to meet the needs of working in the society and highlight the capacity of English application as a foreign language” (1998). On the other hand, the desired proficiency, which emphasized reading and writing skills, now covers five skills demanded for learning a foreign language. (Foreign Language in China, 2005) However, there may exist a larger gap between the reality and the requirements of learners from VCs and from CLNSs for the progress of the time.

Both teachers and students are faced with challenges in order to better English teaching and learning at present. Issues such as “how to teach better” and “how to learn better” have been discussed constantly for a long time. Ever since the second half of last century, there have been increasing studies on the attention to the individual differences among language learners, such as motivation, age, gender, aptitude, etc. These individual factors’ contribution to language learners’ performances on SLA and FLL has received wide recognition. Motivation and autonomy, two of many personal factors that interfere in language learning, are to be elaborated in this thesis.
1.2. Significance of the Study

There are a large number of studies on motivation or autonomy respectively overseas and domestically. At home, educational experts and teachers have observed many cases about motivation in the colleges and universities. As for autonomous study, it still remains a theoretical review and comment (Foreign Language in China, 2006). “Without knowing where the roots of motivation lie, how can teachers water those roots?” Oxford articulates (Oxford & Shearin, 1994, p.15). So there is a need understanding students’ motivation before taking measures to optimize teaching and learning methods. It is necessary to improve English teaching and learning as stated above. Development of autonomy may serve as one of the alternatives. “Autonomous learning is more effective than non-autonomous learning” (Benson, 2005, p.2). Xu also advocates that self-access learning centers should be established to foster learners’ autonomy (Xu, 2004). Apart from that, the relationship between motivation and autonomy may be a controversy. It remains a question whether motivation produces autonomy or autonomy enhances motivation. However, it is acknowledged that “they go hand in hand” (Dornyei, 2005, p.59). Relatively a few observations in ETL are on students from VCs and CLNSs. And even fewer studies are on the relationship between motivation and autonomy. Therefore, to conduct a study on both motivation and autonomy in these two kinds of tertiary schools is advanced here.
2. Literature Review

Motivation and autonomy have aroused many experts and linguists interest recently, since more and more believe that they both play a major role in foreign language learning.

2.1. Motivation and Autonomy

It is agreed that there is a strong relationship between motivation and autonomy (Dickinson, 1995; Van Lier, 1996; Ushioda, 1996; Benson, 2000; Dornyei, 2005). By the review of literature on autonomy and motivation, self-determination and attribution theories are salient. In addition, there is a shared view that both autonomy and motivation shouldn’t be taken without an account of a cultural context. This section deals with autonomy and motivation in self-determination theory and in attribution theory, autonomy and motivation with culture and empirical studies on this topic.

Since many researchers acknowledge that motivation can be one of the key predictors of success in second/foreign language learning, a large quantity of research has been carried out in order to investigate what constitutes motivation and how it functions. Existing research on motivation suggests that motivation is a complex construct comprised of various sub-constructs with multi-dimensions. 

Motivation is probably the most frequently used catch-all term for explaining the success or future of virtually any complex task. When it comes to the conceptualization of the term “motivation”, researchers and scholars hold different versions on its definition for their adoption of different theories. Gardner (1985) defines it as “the combination of effort plus desire to achieve the goal of learning the language plus favorable attitudes towards learning the language” (p.10). Ellis (1994) describes it as “the effort which learners put into learning an L2 as a result of their need or desire to learn it” (p.715). Wen Qiufang’s (1996) definition is the cause and goal of learning English. He Zhaoxiong and Mei Deming (1996) define it as the learner’s overall goal of orientation. Motivation in Dornyei and Otto’s (1998) construct is “the dynamically changing cumulative arousal in a person that initiates, directs, coordinates, amplifies, terminates, and evaluates the cognitive and motor processes whereby initial wishes and desires are selected, prioritized, operationalized and (successful or unsuccessfully) acted out” (p.65). Pintrich and Schunk (2002) believe that motivation is “the process whereby goal-directed activity is investigated and sustained” (p.5). 

Generally speaking, most researchers and scholars agree on the idea that by definition, motivation is responsible for 

· Orientation --- why people decide to do something

· Persistence --- how long they are willing to sustain the activity

· Intensity --- how hard they are going to pursue it

More than three decades ago, Deci and Ryne addressed the dichotomy of intrinsic motivation and extrinsic motivation mentioned in the earlier chapter. Studies within the dichotomy find that extrinsic motivation can undermine intrinsic motivation. Learners’ natural intrinsic interest in an activity is likely to be weakened if they try to perform too many required tasks taken as extrinsic requirements (as is often the case in school learning). More subsequent studies, however, find that it is not necessary the case on condition that learners are sufficiently self-determined and self regulated. Researchers have found that students’ internal motivation and intrinsic interest in school tasks increase when students have some choice and some opportunities to take personal responsibility for their learning (cited in Santrock, 2006). Accordingly, Deci and Ryne (1985) substitute the intrinsic/extrinsic dichotomy with a self-determination continuum (Deci & Ryne, 2000). SDT has boosted since a focus on the differentiation of extrinsic motivation using the concept of internalization (Deci & Ryne, 2002).  

In SDT, Deci and Ryne mention the concept of basic or fundamental psychological needs that is essential for explaining human motivation and performance.  They found people will be more self-determined in performing a particular behavior when seeking to satisfy these basic needs. They are autonomy, competence and relatedness. 

· Autonomy --- being the perceived origin or source of one’s own behavior 

· Competence --- having a sense of confidence and accomplishment in action 

· Relatedness --- having a sense of belongingness both with other individuals and with one’s community (Deci & Ryne, 2002, p.7)

The relation between SDT and learner autonomy is that intrinsic motivation is enhanced most when learners are more autonomous, as is delivered in the theory. The elaborated taxonomy of types of regulation which differ in the degree to which they represent autonomy facilitates our comprehension.
Attribution theory is one of the cognitive processes involved in motivating students to learn.   It is stated to be “in their effort to make sense of their own behavior or performance, individuals are motivated to discover its underlying causes” (Santrock, 2006, p.423). In other words, one’s past experiences are processed. In attribution theory, learners are seeking to explain the cause behind what happens (Weiner, 2000). They are trying to find out reasons for their past successes and failures and the different types of causal attributions affect behavior differently (Dornyei, 2005). As far as learning a second/foreign language is concerned, relatively few learners come out proficient in the target language. Accordingly, language learning in most learners’ mind is tied to some degree of learning failure. The way they attribute their failure (success) to different factors makes a striking difference on their subsequent performance. Bernard Weiner identifies three dimensions of causal attributions: locus, stability and controllability.

· Locus --- whether the cause is internal or external to the learner

· Stability --- the extent to which the cause remains the same or changes

· Controllability --- the extent to which the individual can control the cause (cited in Santrock, 2006, p.423-424)
Attributions affecting learners’ subsequent achievement striving inevitably causes fluctuations in learners’ motivation. For instance, if learners ascribe their failure in one English test to “friends failing to help”, which is external - unstable - controllable, they would carry on their own English learning. Their motivation will not vary very much or slightly elevate their extrinsic motivation. On the contrary, if learners think their failure is due to his/her “low aptitude”, which is internal-stable-uncontrollable, this type of attribution will undermine or hinder learns’ intrinsic motivation. The link between this theory and autonomy is the level of control that learners believe they have over their learning (van Esch & John, 2004). Those who attribute their success or failure to the result of their own effort are more active, effective and autonomous learners than those who see cause as external to themselves or beyond their ability or out of control. 

The emphasis on both autonomy and motivation is relatively new (Dornyei, 2005). Nonetheless, some researcher and teachers have investigated the link between autonomy and motivation. 

There is substantial evidence from cognitive motivational studies that learning success and enhanced motivation is conditional on learners taking responsibility for their own learning, being able to control their own learning and perceiving that their learning successes and failures are to be attributed to their own efforts and strategies rather than to factors outside their control. Each of these conditions is a characteristic of learner autonomy as it is described in applied linguistics (cited in Dornyei, 2005, p.59).

Ushioda (1996a) makes a specific exploration into motivation and learner autonomy, reaching the conclusion that autonomous language learners are definitely motivated learners. Van Lier (1996) also related the concepts of autonomy and motivation. He thinks it is necessary to stimulate learners’ innate factors as well as take into account the pressure of demands from the environmental factors. There seem to be a relationship between achievement and self-determination in the sense that “… feedback from others can enhance a person’s knowledge of success, but only if the person feels that the behavior is self-determined, and the context is one which facilitated autonomy” (Van Lier, 1996, p.120).
2.2. Motivation and Autonomy with Culture

Here culture is mainly referred to as the milieu where learners are learning a second/foreign language, both in a social and cultural sense. In a broad sense, there can be considerable variability in the values and goals held within different cultures. The cross-cultural difference in value systems is the contrast between individualism and collectivism. The former is viewed as a cultural syndrome observed in the West but the latter, in the East. Different social and cultural background implies different situation of autonomy and motivation. Individuals from different background perceive different sense of achievement motivation and behavior. As Triandis (1995) summarizes that individualists focus on the achievement of personal goals, and fame, for themselves, for the purpose of pleasure, autonomy, and self-realization while collectivists focus on the achievement of group goals, and glory, by the group, for the purpose of group well-being, relationships, togetherness, and collective utility. On the other hand, individuals from western and eastern cultures are thought to be different concerning the concept of autonomy. It is taken for granted that western individuals are more autonomous and on their own judged by their individual value than those from the East whose behavior is judged by their collective value. Nonetheless, some scholars hold that autonomy is equally important and possible in eastern culture in that it is concerned with the development of individuals. As is implied in SDT, regardless of cultural background, people are by all means more motivated if they enjoy more satisfaction of basic needs for autonomy, competence and relatedness. The following part focuses on the motivation and autonomy with culture in second/foreign language learning.

Motivation in language learning in different social background leads to the distinction between the learning or acquisition of a second language and that of a foreign language. In some parts, owing to the historical background, a certain language is acquired as a second language, for example, French in Canada and Africa. In other parts, some language is just a foreign language, like English in eastern Asia. To some degree, that interprets why the type of motivation varies strikingly in different societies or communities.

As far as motivational issues are concerned, any motivation theory turns out useless without consideration into the contextual differences (McGroarty, 1998). For example, there are considerably different implications in the motivation to learning English in a second language acquisition context such as Canada and a foreign language learning environment both in monolingual context, for example, Japan and influenced by Britain like Hong Kong. Many empirical studies on motivation in different cultural background further justify the relation between motivation and social-culture in language learning. In this view, we may have an insight into the earlier claim of Gardner’s studies on the motivation of people in Quebec. There is sufficient research on motivation in North America and Europe. Recently, there are increasing studies on the same topic in the East.

There are more and more advocates for autonomy in second/foreign language learning both in the East and in the West. Most researchers and scholars unanimously agree on the fact that autonomy is in harmony with the western culture where Christian humanism prevails. “The concept of autonomy in language learning has been articulated largely within the framework of European cultural discourses” (Benson, 2005, p.58). But it is not the case of the studies in question in the East. Others hold that autonomous learning may be more or less thwarted or inhibited in eastern societies or communities based on Confucianism. Eastern culture may establish a barrier to fostering autonomy. One of the most frequently mentioned issues is students’ view on the role of teachers in the autonomous learning. Students in South East Asia are very dependent on their teachers (Detaramani & Chan, 1999). Most students prefer to have a teacher to guide them to learn English. In nature, they are thought to be trained in the eastern culture to follow not to question the teacher. A survey conducted among juvenile students about cultivating their creativity in China may cast a hint on the stated idea. 51.8% of the interviewees said they harbor some salt of awe to their teachers (Jinling Evening Newspaper, 2003). 

Of course, the idea stated above is not shared by others. They argue that the social-cultural differences are sure to influence the implementation of autonomy both inside and outside classroom context. But as a human being, his/her individual demand for autonomy is the same because it benefits his/her self-development in the life. 

2.3. Empirical Studies on Motivation with Autonomy

It is still under discussion whether motivation leads to autonomy or autonomy precedes motivation. As stated above, motivation and autonomy have been increasingly emphasized as more research has been done on learners’ personal factors influencing their outcome of learning a second/foreign language. Nonetheless, there are relatively not many studies specifically carried out to manifest the relationship between them. Much research done inevitably relates motivation to autonomy or vice versa.  

The study on students from City University of Hong Kong finds that students are reluctant to use the SAC because they may be under the impression that materials and equipment alone cannot help them improve their English. They consider the major role of SAC is to help them learn English independently. Students have strong extrinsic motivation to improve their English. Those who are keen on using the SAC have higher intrinsic motivation and have a stronger desire to improve their English (Detaramani & Chan, 1999).

The findings in “Autonomy and Motivation: which comes first”, a question posed by Mary Spratt and others (2002) in their research, lead the authors to conclude that motivation is a key factor that influences the extent to which learners are ready to learn autonomously, and that teachers might therefore endeavor to ensure motivation before they train students to become autonomous.

On the other hand, some authors believe motivation is dependent on learner autonomy. An autonomy-supporting learning context provides conditions for the development of intrinsic motivation and that self-determination leads to intrinsic motivation (Deci & Ryne, 2002). When learners are given increasing opportunities to have a right in the content and way of learning, their intrinsic motivation is enhanced (Dickinson, 1995). Dornyei and Csizer (1998) imply in their “Ten Commandments” that motivation can be stimulated when learners are more autonomous. It is also suggested by Chinese scholars that autonomous learning is one of the approaches to promoting learners’ motivation (Hua, 1998; Xu, 2004). It seems that the idea is mainly theoretically repeated but lacks empirical research support. Therefore, more research in practice on this part in future is required and necessitated.  
3. RESEARCH METHODOLOGY

This research is carried out to explore the current state of both motivation and autonomy of students from a VC and those from CLNSs and the relationship between motivation and autonomy.

3.1. Participants

Participants in the survey are 150 students from a vocational college where the author works (Group 1) and 150 adult students from three college-level night school sites belonging to three different elite universities in Shanghai respectively (Group 2). 

3.2. Instrument

The data are collected by conducting a survey with two groups of students. The questionnaire consists of two parts: 1) 48 questions contained in one table are about motivation and autonomy. The questionnaire is displayed in multiple choice forms, in which part two is put on the Likert Scale from 1 “Absolutely not true of me” to 5 “Absolutely true of me”.  Participants are asked to tick for each item; 2) Demographic information of participants includes their gender, age, degree background, the circumstance of their possession of computers and access to the internet, the time investment per week and lastly several items related to their test scores on various tests.
3.3. Procedure

The participants are asked to fill in the questionnaires in different time since they are two different groups. 150 students from Group 1 finished the form within 15 minutes at the beginning of regular classes on the same day by the author and her colleagues. 150 adult students from Group 2 are asked to fill in the form within 15 minutes during their classes at night in different time within a week by the author’s colleagues. 

3.4. Data Analysis 

The collected data is done with factor analyses to examine the items related to learning motivation as well as learning autonomy by using the Statistical Packages for the Social Sciences (SPSS) for window version 15.0. Then, for each category of both motivation and autonomy is processed by a descriptive analysis including mean and standard deviation and mean difference to get an overview of the similarities and differences of the two groups’ motivation and autonomy. 

3.5. Hypotheses of the Study 

Participants of this study are learners from a VC and CLNSs, and two hypotheses addressed here are:
1. The higher degree of these learners’ motivation is, the higher autonomy they possess.
2. Motivation and autonomy are varied in terms of gender, age and test scores.

Therefore, the paper tries to answer the following questions:

1. What are the categories of motivation students from VCs possess and what is their level of motivation and autonomy? 
2. What are the categories of motivation students from CLNSs possess and what is their level of motivation and autonomy? 
3. Is motivation correlated with autonomy in the two groups?
4. What are the differences in motivation and autonomy of both groups as a whole in terms of age, gender and test scores?

5. Are their test scores related to motivation and autonomy of the two groups as a whole?
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